Internationalization of the curriculum is important in today's globalized environment, with the increasingly interdisciplinary nature of complex issues, such as climate change, requiring students to think beyond their disciplinary and cultural boundaries. Here we introduce a novel cross-discipline and cross-country activity with the overall goal to expose students to an international environmental problem (climate change) that requires an awareness of different perspectives, so as to contribute to their development of responsible global citizenship through internationalization of the curriculum. Students studying in Australia and the United States of America completed an anonymous survey on their climate change perceptions, and then the students discussed the results via a live video link. The survey results provided the catalyst for students to reflect on the ecological impact of their different lifestyles. The students could demonstrate their critical thinking skills and develop cross disciplinary thinking by exploring the vexed issue of climate change science, perceptions, and culture. Overall, the survey was simple to implement and the tutorial was successful despite the different time zones. Our activity achieved the broader goal of internationalization of student learning and enhanced our students' ability to view problems from different angles and helped foster boundary-crossing skills. 
INTRODUCTION

37
Colleges and universities recognize the need to educate their students to be global citizens suggests, students should have the "ability to criticize one's own traditions"; be able to "think as 45 a citizen of the whole world, not just some local region or group"; and be able to "imagine what 46 it would be like to be in the position of someone very different from oneself".
48
Climate change is one such issue requiring students to think as global citizens, and research
49
shows that learning to cross cultural and discipline boundaries equips students with the skills to Despite the recognition of its importance, the teaching and learning of boundary-crossing skills is 57 still in its infancy (Spelt et al., 2009) . These boundary-crossing skills require students to "change 58 perspective, to synthesize knowledge of different disciplines, and to cope with complexity" (Spelt et al., 2009) , and equip graduates to respond to a rapidly changing and diverse world Hmielowski et al., In press). An emerging thought relevant to this study is that cultural The survey and tutorial were administered to undergraduate students from two different English-89 speaking countries: the University of Wollongong, Australia, and the University of San Diego,
90
United States of America. The students completed an anonymous survey on their perceptions of 91 climate change, followed by a calculation of their individual ecological footprint, and then 92 discussed the survey results and the differences between the student cohorts via a live video link.
94
The goal of the survey/tutorial activity was to expose students to an international environmental 95 problem (climate change) that requires an awareness of different perspectives (e.g., cultural, 96 political, societal) so as to contribute to their development of responsible global citizenship 97 through internationalization of the curriculum. For this reason, we report on the implementation 98 of the activity as a learning exercise, rather than report on the survey finding per se. Specifically, 99 this exercise was designed for students to achieve the following desired learning outcomes: 1) to 100 reflect on their own perceptions of climate change, lifestyles and impacts on their 'ecological 101 footprint', 2) to compare and contrast climate change perceptions with students from different 102 countries, and 3) to reflect on broader questions of why there are differences between key 103 stakeholder (e.g., government, public, scientist) views on climate change and how international 104 perspectives might play a role in these differences.
The survey showed notable differences between the climate change perceptions of the student 107 cohorts, and students asked insightful questions of each other during the live video link in order 108 to understand the differences. The survey was simple to implement and has subsequently been 109 rolled out to other classes at both institutions. The live video tutorial was challenging both in 110 terms of timing (18 hour time difference between Australia and the USA) and technology but 111 ultimately provided a platform for students to demonstrate their critical thinking around climate 112 change issues and left an impression on students far beyond the normal lecture experience. 
THE PEDAGOGICAL IMPORTANCE OF GLOBAL CITIZENSHIP
115
The world is getting smaller, brought about by the globalizing effect of information technology Although past efforts to achieve internationalization focused on student mobility by bringing
METHODS
141
Participants
142
The climate change survey and tutorial could be implemented between any classes that include a 143 climate change component. In the example described in this paper it was delivered to first year 144 undergraduate students in 2010 at the University of Wollongong, Australia, (herein AUS) and 145 students ranging from first to fourth year at the University of San Diego, USA (herein USA).
146
Note that although we use the USA/AUS abbreviations our students are not necessarily 147 representative of all students in the respective countries. 
Procedure
173
AUS students were given the survey in the first week of class and completed it online using 174 eLearning software. USA students completed the survey in written form midway through the 175 semester before the 3-4 week climate change unit. This discrepancy in timing was planned so 176 that both cohorts received the survey prior to significant exposure to climate change curriculum.
177
The survey (Appendix I) was split into two parts. In Part I, students were surveyed for Twelve weeks after the AUS students completed the survey, and one week after the USA The following tutorial agenda was followed:
OBSERVATIONS AND ASSESSMENT OF LEARNING OUTCOMES
241
We investigated the validity of our propositions through the four lenses of (Brookfield, 
285
USA students thought USA students would have the higher 'Number of Earths'; Table 1 and Fig.   286 2). The ensuing discussion, triggered by a question from a USA student showed depth, thought 287 and insight: without prompting, students discussed possible flaws in the Footprint Calculator 288 methodology, and possible reasons for the AUS outlier (Fig. 1) . Collectively the students 289 determined that the most likely reason for the difference may be from the transport footprint 290 (Fig. 3) . The students compared and contrasted their modes of transport to/from university, the 291 duration of their commute, and broader social and financial reasons as to why students were living further or closer to campus. They then discussed the implications of these choices for their 293 ecological footprint.
295
To reflect on broader issues of culture and climate change and how differences may influence 296 different stakeholder perspectives (learning outcome three), the students first started with The tutorial concluded with a spontaneous question from an AUS student: 304 "If they were going to do one thing individually, what do they think is the most important 305 one thing that they could do to make a difference in regards to climate change?"
306
This prompted a deeper level of self-reflection from the students, all the more meaningful as it 307 came from peers. Answers ranged from the practical behavioral changes (e.g. recycling, using USA students, but also with each other in response to some of the answers that the students provided. On exiting the room, one mature aged student commented that the 356 activity had been great fun, and wished that there were more opportunities available to 357 engage in this type of activity."
358
The AUS Learning Designer recommended that the AUS students have a longer discussion first, 359 similar to the format of the USA, to focus them, and to discuss their own ecological footprints.
360
Group participation in discussion can be one of a range of strategies to increase public 
SUGGESTIONS AND IMPROVEMENTS FOR IMPLEMENTATION OF THE
367
ACTIVITY
368
Implementing the climate change survey 369 The climate change attitude survey is relatively simple to implement logistically, either as a 370 paper-based or electronic survey, however wording of some questions, particularly related to 371 demographic information, may need to be adapted to specific student cohorts. In our case, after 372 conducting the survey in 2010 several questions were revised (Appendix 1 gives the revised 373 survey). For Australian students, an age category of less than 18 years was added as a significant 374 number of students in first year are under this age. This is also helpful for U.S. institutions where
375
Institutional Review Board ('ethics' approval) may be specific to adults 18 years and over. http://www.acfonline.org.au/sites/default/files/resource/index67.swf ), and globally (e.g. Australian students will have a higher carbon footprint than students from the USA Students from the USA will have a higher carbon footprint than Australian students Their carbon footprints will be about the same 
